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ABSTRACT 

Fift.een reasons fpr the current negative status of 
the social studies as a curriculum in schools of the United States 
are provided. The 15 reasons i-nclude (1) lack of a well-planned,* 
issue-centered, skill-oriented social studies curriculum program, (2) 
overdependence upon history and neglect of other social sciences, (3) 
ladk of a minimjam set of essential national social studies goals, (U) 
decline of the social studies from the organizational center of the 
elementary school program, (5) lack of conviction By administrators 
of the function of social studies, (6) discouragement by the failure 
of certain programs, (7) authoritarian image of the social studies 
teachers to the student, (8) weak role of the social studies 
department chairpersons and supervisors, (9) failure *to gather and 
use parental and Public support, (1C) lack' of valid social studies 
assessment and evaluation procedures, (11) lack of humane classroom 
environments to motivate and interest students, (12) lack of sound 
research in the field of social studies education, (13) overemphasis 
of the content in social studies at the expense of skill development, 
(1U) isolation of the school and classroom from the real world of the 
comnuinity, and (15) lack of firm conviction about the ethical values 
which social studies teach. (Author/DE) ^ 



/ 



3|e i|e i|e i|e i|e i|e i|e i|e i|e i|e i|e i|e i|e ife i|e i|e i|e i|e i|e i|e 3|e i|e i|e i|e i|e j|e j|e i|e 

* Documents acquired by ERIC include many informal unpublished * 

* materials. not available from- other sources. ERIC makes every effort ♦ 

* to obtain the best copy available. Nevertheless, items pf' marginal * 

* reproducibility are often encountered and this affects the quality * 

* of the microfiche and hardcopy reproductions EEIC makes available * 

* via the ERIC Document Reproduction Service (EDRS) .' EDRS is not * 

* responsible for the quality of the original document. Reproductions * 

* supplied by EDRS are the best that can be made from the original. * 



TH3 SXI/\L STIDI3S U THSIR G0LD2M 'fE^JiS: All TWOUSE MEDICa AT ^ 

/ 'MATlOMALlNJTlTUTtOF 
^ EDUCATION 

. Richa:;d E. Gross ,,,, pe, 

School of Sducatioi o^^^ed exactly as rece;v^^^^^ 

TMg PeftSON OR ORGANIZATION OKI 

Stanford University • - *'''-<^ '•°'''"5c%c«AB°ny rei 

SIATEO DO NOT NECESSARILY «^ 
SENT OPPlClAL NATIONAL INSTlTOT 
6OL1CAT1ON POSITION OR POtiCr 

Depending upon the birth date accepted, the social studies are n^ 
55 and 75 years old. In this case I vash to serve. as a professional M.D. and to 
check on the health of the field. How hard;y' is it? Is it read;/ for retirement? 
Is rejuvenation possible" if its. status is poor?. Initial prognosis does not bode ^ • 
well from an observational standpoint; -/dll an exanination in depth provide an 
even less promising profile? 

^■y presentation is in response to conditions that do not have to be detailed 
for supervisors. I share your deep concerns for fron across the count r;^ I find 
declining enrollments, drops in social studies re^uire-ients , cutbacks in personnel, 
and the like. This cancerous grovAh first became apparent^ in ''Washington, D. C. last 
year, vath the threat to do away vath the social studies entirely, and now fron 
student ratings to historians we are once again under attack as purveyors of social - 
slush. I have carefully reviewed the situation and find the follo'/ing fiftof'n fac- 
tors all rosponsible to so-ne degree for 'the current ni^sn-i. 

1. Ue social studies educators have never nounted a ti^e social stu'^ies 
program — one that is well planned, sequenced, timely, i ssue-centored, and 3ld.ll- 
oriented: a decision-fnaking curriculuni of socio-civic learnings and experiences. 
You supervisors knov/ that this just does not exist. A material contribution to 
this key weakness has 'been our failure to produce teachers who can accor.plish ■ 
such a curriculum. • 

2. There has been an overdependence upon history and ce.rtain sDcial siix^p 
disciplines and a neglect of others, .such as economics and social psychology, | in 
the shaping of our social studies offerings. Additionally, the traditional sbcial 
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sciences do not by themselves provide fully adecjaate avenues for experience and 
action in a motivating social sUidies program; integration vath other disciplines 

and other aspects of life are fundamental in the formation of a complete program 

* f ' • 

of social education. 

3. V.e are also handicapped by our failure to establish a mininnoi' set of 
essential national goals which will clearly establish the centrality of the social 
studies in the general education of children and youth. Through a lack of id.se 
selectivity, we .have promoted the idea that almost any learnings in our field are 
of equal value. Mini-courses, electives, and do-your-o'^-thing offerings abound. 
I do not want to negate the value of some of these, but each should build on and 
contribute to the attaia-nent of the fundamental goals. We vdll continue to drift 
in seeming aimlessness until we can agree upon a central core of mandated, structured, 
and articulated learnings. 

4. Particularly tragic is the decline of the social studies from the organizatiom 
center of the elementary school program, (Of Course, in many places social studies 
have never attained such a position.) Unfortunately, current back-to-basic trends, , 
elementaiy scltool testing programs, and a seeniingly^ gro;cLng agreement on the part 
of many elementary school teachers all contribute to a threatening attitude that 
the social studies are relatively unimportant; thus, what should be ttie heart 
of elementary school units is in danger of elimination or receives at best scant 
attention, 

5. We have failed to convince administrators of the ujiique needs ajid functions 
of the social studies. The continuing frequent assignment of poorly or inadequately 
prepared tjersonnel to instruct in our field is one of the greatest causes of our 
ineffectiveness. Again far too minimal credentialing re:, 'rements have contributed 
here; I can't imagine, for example, teachers being allowed to handle most social 
studies courses at the secondary level or being permitted to offer social studies 
in the elementary school whon they kave had a single or perhaps nn course in human 
geography. • 
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6. \le have al30 been plajiied by a bandwasoa-panace-^ syndrcne. An;dous to 
5ain motivation, v;^5 seen to hav3 an e;ctraordinary tendency to grasp at untested 
approaches for uhich we, the students, and the coa-nunity are not ready, wherein 
we make '^.istakos \fnich backfire^ d.ama^e our ima^o, and than retreat to what the 
pupils have lon^ reacted a^^inst, thus further inciting them. Havinj burned 
our finders, v/e often then bec0T»e afraid to do the rethinking and reorganizing 
which would help a nevr approach succeed. Recent exa.fnples in this categpry include 
tean teaching which has usually deteriorated into take-turn teaching or the unassessec 
and ixncontrolled ganing binge through v;hich v/e nay actually hinder the attaiaTient of 
several of our more important social studies aims. 

?• Too often social studies mentors cast authoritarian images. In this 
mistake v/e reinforce pupil attitudes about the hypocracy of the system v/hich aims 
to propagandiz;e them. The school does have the handicap of being a custodial in- 
stitution^, but frequently this supposed workshop of civic education provides a 
most unhappy example of unde-^iocratic beha^/ior and organization. The more experi- 
enced I become, the more cei^ain I am of^the over-riding importance of the image 

and schools ^ 
v;e cast. Teachers/must model the concerned and responsible qualities that char- 
acterise the citizen in a free society. 

o. \le must act to strengthen the roles of departmental chairpersons and of 
supervisors. How often are departmental chairpersons anything more than funnels 
for book orders? And how many supervisors are afraid to supervise? The leader- 
ship positions of these roles must be. upgraded and both should be instituting 
vigorous in-sex^7ice education efforts. . »• 

Q.^ /fe have neglected the informing and co-opting of essential parental and 
public support, le have also failed to reach key agencies and organizations in 
our communities. Thoroughly knowledgeable lay leaders and groups can be of tre- 
mendous aid in furthering our efforts. If v;e are not convincing advocates for v 
the r>oclal studies, these individuals and groups can be serious stumbling blocks. 

i 
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Under such circurn5t.ances we beco-ne vulnerable to outside pressures and have too 
often had to bow to controls and censorship v/hich limit the right of the pupils 
to learn. 

10. Our failures to define our purposes clear!!^- have confounded the extrenely 
difficult problems of evaluation in our area; but the old bromide that true social 
studies assessment can only be proved in later life vri.ll hold no longer# must . 
be able to prove the efficacy of our pro^;^ra/ns. O^xr captive audiences and 'their 
parents are ever less quiet and accepting, ^^e now must give prime attention to 
the Pleasuring of attaianents in our field so we reallj^ know if it* and v/hat v/e do 
iggike any difference. 

11. I7e truly need to v/ork on the environ.-nent for learning vri.thin our class- 
rooms; of coiirse, v;e share this challenge ivith our colleajaes in other areas. 
But evidence continues to point to the 'facts thab our schbolrooms lack a humane, 
giu.dance orientation and that \;e do conpnrativoly little to bruly indi\dduili3e 
and motivate. Thib is a pai*ticul3rly serious lack at the high school -level. Of 
all classes, *the social r;tudie5 shoTild be warm, understanding, and sucrosV- 
oriented — indeed, of all things, social ! 

12. Our problems are also related to the comparative lack of souni research 
in the field of social studies education. It must be admitted that ue do not have 
adequate proof for many aspects of v/hat ue are trying to attain. This certainly 
further complicates our explaining and defending. I personally believe that a 
major responsibility for every supervisor is to encourage and facilitate research 
efforts by teachers in their districts and urge you to help^mount significant 
studies vrfiich may help us prove the efficacy of our programs. 

13. The content-fact emphasis in the social studies must be replaced by a 
long overlooked skills element. To neglect the socici^l studies skills is to neglect 
the fundamentalo of our field. The command" of basic competencies from graph and 
map interpretation or group work skills to obserrvational and analytical qualities 
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or expressive abilities are just a sa-nplLng of a myriad of social studies skills 
that have to be built into the social studies prograti. If we can really become 
process-oriented, it vdll harbor one of the most sisnifica^it improvements that 
has characterised the field since its inception. 
. „ .14. For. too -long the school has been highly isolated. Independent and 
s-nall group studies that move into the real world of the community, state, and 
region are long overdue. I an pleased to see parents and pupils breaking down 
the castle walls and filling in the moats. %e concept of the school as an 
island has been years in dying; but it has helped maintain a rerriote social 
studies progra-n where- students have little chance to apply or act upon their 
Studies and conclusions. The school as a hub of the com-nunity can prove to be 
a -troublesome and boatroclcing institution; ^but this is where we can meet the 
rising demands for re3evance* Our failure to systenatically incorporate and use 
Our inrrfediate milieu is one of the major factors in turning youth frdm o^or field. 

15. T^astly, I vTish to challenge the relativisn that ve have let sap our 
"convincability." In the nane of objectivity, we have allowed a kind of neutral 
leukemia to take hold in our schoolroo-^s wherein the boys and girls are lead to 
wonder if we stand for anything and if anything is worth stanUng for. I a-n of 
tho opinion that there are principles we must e:ctend; there are sanctions we 

r 

■ must live by. Integrity, justice, and co.-npassion are but three examples; I 

maintain that t!(ese and other such basic qualities need to be carefully built 

back into our prognins. The faiLore to maintain ethical, value-oriented enphases 

in the social GbuiLes where youth may conie to unde^st^nd why they hold certain 

\ gain 

beliefs Inviolate, how to work to extend them, as irell a./ the strength to stick 
by them when need be, may, indeed, for yo^ong people and the nation, let alone 
ourselves, bo the greatest or our failures in mounting a viable program of social 
education that- is v/orfchy of maintenanco. ' 
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